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Purpose: This study aimed to exam the structure of explanatory discourse in social
studies textbooks in the third grade of elementary school to present basic data for
structure-oriented discourse instruction.

Methods: The frequency according to type was analyzed by dividing texts into a single
structure and a complex structure. Then, the existence of a structural aspect according to
the sub-topics was confirmed.

Results: First, in the single structural text, collection accounted for 50% and causality
39.3% comparative comparison and problem solving rarely appeared. Second, the
complex structure showed 61% of collectiont+causality, 23% of causal+comparison/contrast,
9.5% of collection+comparison/contrast, 4.7% of comparison/contrast+problem solving, and
the rest did not appear. Third, the frequency of appearance by sub-topic was 21.8% in
geography, 58.6% in history, and 19.5% in general society. In terms of form diversity,
history had a high frequency of appearance, but the forms were not diverse; collection
and causal structures were shown mainly. However, the general society showed the most
diverse forms despite the frequency being low.

Conclusions: Both the frequency and form of explanatory statements increased
significantly in the second semester. In addition, in both the single structure and the
complex structure, the form containing the causal and the collection was the most
frequent, while problem-solving was the rarest. The structure that frequently appeared
differed depending on the sub-topic. Therefore, the explanatory discourse guidance
reflecting these results may help children understand the explanatory discourse.

Keywords: Explanatory discourse, discourse structure, social studies textbook, analyzing
textual structure
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Table 1. Category—conceptual words and connected words

Category Conceptual and connected words
List up, sort out, take up one after
another, there are many, there are a
few things, first, second, one two,
Conceptual '
the other one, first of all, next on,
words . . . .
Collection finally, first time, the middle, the
end, after that, next time, after
~ing, and so on
Connected And, also, not only that, in addition, ~too,
words it's not just~, be not all, and so on
Comparison, contrast, ~compare to, in
common, sharing, same, similar, the
Conceptual same, same, be similar, difference,
words distinguish, opposition, instead of,
Cause contrast, exception, it's, different,
-effect fall for., no, and so on
As if, as in, like~, but, on the other hand,
Connected in spite of, as opposed to, than, and
words D ’ PP ’ ’
so on
Cause, reason, because, basis, be to blame
Conceptual for, stem from, the premise of ~,
Compare words arise from, be due to, result,
—contrast conclusion, decision, and so on
Connected Therefore, so, as a result, then, in the
words end, finally, and so on
Problem, question, a point of, contention,
Conceptual . . .
words task, an issue, solution, alternative,
Problem counterplan, way, solve, and so on
-solution
Connected
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Table 2. The number of texts per semester in a single
structure and a complex structure

Category Semester 1 Semester 2 Total
Single 19 (82.6%) 47 (73.4% 66 (75.8%)
structure

Complex 4 (17.3%) 17 265%) 21 (4.1%)
structure

Total 23 (26.4%) 64 (73.5%) 87 (100%)
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Table 3. Number of single-structure texts by category

Category Semester 1 Semester 2 Total
Collection 1 (57.8%) 22 (46.8%) 33 (50.0%)
Cause 7 (36.8%) 19 (40.4%) 26 (39.0%
-effect

Compare 1(52% 4(8.5% 5 (7.5%
-contrast

Problem 0 (0.0%) 2 (4.2% 2 (13.0%)
-solution

Total 19 (28.7%) 47 (71.2%) 66 (100%)
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Table 4. Number of complex structure texts by category

Category Semester 1 Semester 2 Total
Collection + 4100% 9 (G29% 13 (61.9%)
Cause-effect

Collection + 0(0.0%  2QL7% 2 (9.5%
Compare-contrast

Cause-effect + 0(00%  5094%  5(38%
Compare-contrast

Compare—contFas+ 0 (0.0% 1(5.8%) 1 (4.7%
Problem-solution

Collection+ 0(00%  0(0.0%9  0(0.0%
Problem-solution

Cause—effectJr. 0 (0.0%) 0 (0.0%) 0 (0.0%)
Problem-solution

Total 4 (19.1%) 17 80.9%) 21 (100%)
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Table 5. Number of single-structure texts analyzed by topic

. General
Category Geography History society
Collection 8 (50.0%) 20 (50.0%) 5 (50.0%)
Cause 4 (25.0%) 20 (50.0%) 2 (20.0%)
-effect
Compare 4 (25.0% 0 (0.0% 1 (10.0%)
-contrast
Problem 0 ( 0.0% 0 ( 0.0% 2 (20.0%)
-solution
Total 16 (24.4%) 40 (60.6%) 10 (15.1%)
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Table 6. Number of complex-structure texts analyzed by topic

. General
Category Geography History society
Collection + 1333% 8 (72.7%) 4 (57.1%)
Cause-effect o7 o o
Collection + 1 (33.3%) 1 (9.0%) 0 ( 0.0%)
Compare-contrast
Cause-effect + 1 (33.3% 2 (18.1%) 2 (28.5%)
Compare-contrast
Compare—contl.‘ast+ 0 ( 0.0% 0 (0.0%) 1 (14.2%)
Problem-solution
Collection + . 0 ( 0.0%) 0 ( 0.0%) 0 (0.0%
Problem-solution
Cause—effect*-' 0 ( 0.0% 0 ( 0.0%) 0 ( 0.0%)
Problem-solution
Total 3 (14.2% 11 (52.3%) 7 (33.3%)
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