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Methods: The study involved 53 first-grade children from an elementary school in Seoul.

Received : May 31, 2024
Revision revised : June 23, 2024

Based on their performance in story comprehension tasks, the children were divided into  Accepted : July 31, 2024
two groups: 26 in the good comprehender group and 27 in the poor comprehender group.

Their language abilities were assessed in terms of receptive and expressive vocabulary,
grammatical judgment, story generation and recall, and listening comprehension.
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vocabulary, grammatical judgment, story generation and recall, and listening comprehension.

In good comprehenders, reading comprehension was significantly correlated with expressive  ORCID

vocabulary and listening comprehension, while no language ability showed a significant
correlation with reading comprehension in poor comprehenders. Listening comprehension
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was identified as a predictor of reading comprehension in good comprehenders, but no  Wi-Jiwoon Kim

significant predictive model was found for poor comprehenders.
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Conclusions: These results indicate that poor comprehenders face difficulties not only in ~ Yeo Lim Yoon

reading comprehension but also in various language abilities, suggesting that when
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guiding first-grade children with poor reading skills, it is essential to address multiple Dongsun Yim

language domains, including semantics, syntax, and oral production, beyond technical

https://orcid.org/0000-0001-8254-9504

reading skills. Additionally, listening comprehension should be considered a critical factor
in reading instruction, based on the predictive model in good comprehenders.
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Table 1. Participants’ information

Good Poor
Characteristics comprehender comprehender  p
(1=26) (2=27)
Sex (Male : Female) 13:13 14:13

Reading comprehension
score?

76.71 (11.90)  20.82 (10.31) <.001

Non-verbal 1Q" 119.73 (17.95) 111.14 (21.09) .131

Note. *Story comprehension task (Chung & Jeong et al., 2023;
Kim et al., 2023); ®Korean Kaufman Brief Intelligence Test-II
(Moon, 2020).
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AdHETt 52 $9E BHHA 52=17.53, p<.001). Z 3
Aol st A 483 A 7+ v|w= Table 2, Figure 19
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Table 2. Comparison of language skills between good and poor
comprehenders

Good Poor
comprehenders  comprehenders p

Receptive 90.77 1725 7604 (1228  12.90 .00
vocabulary

Expressive

vocabulary 95.15 (10.96) 80.49 (9.70)  26.25 .000
Grammatical g1 39 (503 82261374 973 .003
judgment

Story telling 49.03 ( 8.94) 42.40 ( 9.93) 6.50 .014

Story retelling  69.61 (12.72) 61.29 (12.90) 5.58 .022

Listening

. 70.76 (19.94)
comprehension

44.45 (25.36)  17.53 .000

Note. Values are presented as mean (SD).
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Figure 1. Language skills in good and poor comprehenders
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3 5E((25)=.516, p=.007)% /3t BH HAE 2t
(Figure 2). ¥F, gj7]ols ot HeolAl gl7]olshet fojgt 4
TAE Hole oy 892 YUERA] dttKTable 3,
Figure 2).

Table 3. Correlations between reading comprehension and
language skills in good and poor comprehenders

Good Poor
comprehenders  comprehenders

Reading comprehension

Receptive vocabulary 173 .268
Expressive vocabulary 495 .000
Grammatical judgment .109 124
Story telling .030 -.335
Story retelling 156 -.057
Listening comprehension 516" .036

‘.05, “pC01
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Figure 2. Significant correlations between reading comprehension
and language skills in good comprehenders
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E7)0|11R(Ad). R*=.236, K1 25=8.70, p=.007), Y7|olhE <k
23.6% d&oh= A0=E Yehdtt 31924 A= Table 490 A
Aokt ¥HE gl7]0ls) obY ofs oA ojudt o 1d
T Rt ottt

Table 4. A predictive model for reading comprehension in good
comprehenders

Unstandardized Standardized

Coefficients  Coefficients . P AR

B Std.Error Beta

Listening
comprehension

308 .104 516 2.950 .007 .236"

“pK.01
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Appendix 1. Examples of grammaticality judgment task
B Hj&®
AZA} Aol AR AdE e T8, grflolee HEo] e Alojg.
15/ 415 Y} BHE 22 ZotxiolA] dole.
AlA Aol o]z} 2] ol golg.

ohul7} Ligt ATSe Fo] Eha.
o] 93] 7S

P2 ha.
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