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Purpose : The purpose of this study is to present practical roles through which school-based
speech-language pathologists (S-SLPs) can demonstrate their expertise, explored through
the concept of Aristotle's Phronesis.

Methods: A phenomenological study was conducted to explore the essential elements and
meanings of the experiences of S-SLPs. In-depth interviews with five S-SLPs were
analyzed using Giorgi's analytical procedures, and the practical roles applicable to the school
environment were examined through the lens of Aristotle’s concept of phronesis.

Results: As a result of analyzing literature reviews and in-depth interviews with S-SLPs,
the characteristics of S-SLPs equipped with phronesis in a school environment were
identified as (1)deliberation, (2)practice, (3reflection, (4)aesthetic and
(5)experience. These five characteristics were applied to the primary duties of S-SLPs,

sensitivity,

resulting in the following roles based on phronesis. First, as ‘experts in speech-language
therapy design’, they plan the best treatment methods based on clinical experience. Second,
as ‘experts in knowledge integration’, they integrate speech-language pathology and
multidisciplinary knowledge to apply it in the school setting. Third, as ‘communication
experts’, they promote students communication abilities and collaborate with teachers. This
represents a practical role for S-SLPs that takes into account the contextual specificity of
the school, rather than the traditional roles centered around medical or clinical institutions.
Conclusions : This study presents the roles of S-SLPs, considering the contextual specificity
and moral character within the school environment. It clarifies the direction regarding the
virtuous character that S-SLPs should aim for and the roles they should undertake to
demonstrate their expertise.
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218 & Q8= AAoltHwang & Kim, 2022; Shin, 2020).
=, g=, 9 Autes 1950d9diRE Aojggar 39t

o] oRAElES WASEOIRHLIm & Kim, 2023). 4
W, e 20139 olRE 7 Aede] A& weH B =
SRSAQMERI oAl Tgalo] 7+ sto] HiHs}
= HXlog o]Fojxj1 QJtHMOE & KEDI, 2021). 1 F+%
of WS clojiaklel s W 2RARh, @Aeh @Y u

Sl AA ol =t ogRt FEelH(Kim & Park,
2016), HEE oAt g &3l FERotHKim,
2022; Shin, 2020).

o2 53] s oAt A=stEwA 8 A3
AlE T3 YoM G, A& 4 - HYsto] A
Fot QtHChoi & Lee, 2016). ASHA(2010)9] 9 A|Zof
O2W St oA st w50 ZARl ol T

W o2 AR 9ol doke A= HAskL Qi
o AojfgAk= Aol A9 Ty AmE sy s g
Wold Ag =TS dAste] g7t 4 FAE sk, &
WAL AEAZA;, A2 AE 5] wizo|th
olo] whel e S AojHEAre}t AT A-A7E A
2 %3 9oH(Choi & Lee, 2021), &9 Ao 1 9
ot Qo] Fet Aol "eAdS AYista Stk wEh 2
s T OAEAE 71 AoAEAR}) FEEE gTo]
Aokl HI(ASHA, 2010), sk @] dfgt olsig 7[¥ke
E 3 st AoAEAe 9TE AdsctaAt Tk Sule o
Sby diego] wet A9 wEH AFHE FHdiSlole o &3
o] 9lomg(Kang & Park, 2006) ZTgF o wAle} &gt
755 =T = Q7] wiEoltlee & Ahn, 2017 Lee &
Kim, 2020).

U 71& AojAEALY] I AEX AT RS 7
E 3 oA AvtE JAIF] deel 283 A4, 7ledt
7L I9F 9FE FANYtHKang et al., 2016). A9 &
T= T AAEAY] ARl ATS 5] sl et
ojfgAte] FA APl FE T, oFHAEHHAY ‘mE
HAlA(phronesis) oA AwEIR g} S Aol
Az ARl AojAdE s&SHA A¥cke TN Eue
UEH AgFo] Foitkr HSL7| wiEoltKlee & Ahn, 2017
Shin, 2020).

IZYAAE ol AMTe FEEE 2R FEAY A
= 9 HAY B AL A AHFY AL YuiRith
(Bhang, 2016). Z2YAIA AP w&Ee} wWARRE] #of
oA WA WSS AT A HYE AFE AlRIEC] A
(Kim, G. Y., 2021; Lee & Yang, 2016; Park, 2014). T3t
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ENDgolA A4 9 249 QX(episteme), HE g
(sophia), Z|¥Hnous), AHA  7|(techne), AHHH A9
(phronesis) THl 7HAZ AWsiolct. o] FolA ofu A=
ol2d AAoxg  HOI,  HA(echne)?t IERUYAA
(phronesis)g A% AA'or EFRJct HIAdet ZEYA|
A o|EHo|x #ERAQ JJyigHHel tEA AH¥E I
FARI7EE ®igkA]7]7] dEoltiHong, 2012).

E37] olg|AEHH A= QI7HY] 404 olE4 A4 AHA 4
of g2 & gloemE ATHEQ 42 e ERUAA
(phronesis) 7} "R3ITE HQUTHEN VI, 217). E2HA|AE A
A 9 geie wE At A R sp] fiZelt &, <
7ol Aok AVE 7HFe|l Al AAZ THRIER
A 2X(episteme)o] obd, ZRUYAAR Ho] Zhssit
1 HttHBhang, 2016).

Son(2000)9] 7= ORAEHYAY ZIUAAE A ©
A= TE5}o] z  EXE Argsision £al
(deliberation/bouleusis), 418 @ ZAX(decision/prohairesis),
AH(practice/praxis)?] Al GAE AL Eyh Al AR
T Aol mRYAAY AE BFE HERARE AHA Aol
Ae AgE A 12| R S5 PJoE HYr

o]

WA mEyAaY 71EA B4 thet g A, may
Ark HTeHe 52 At ol & Sugths AL 2
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o ohe}, gulE BAL NHsL o2 27sP] 9 B9S

sh= Ao WA AN 9 Ie WiEATHKim, 2018).

A, ZaAAs Y B84 EAE wEeR E
Aot ZRYAAS] e AAL Ze HRoz Yol
g AAg P99 At EE o Eo]cHEN VI,
217). &, 96t o] #et A4Ql sEH Ql4(episteme)
2 JEAol FAARD ARoA A™hoA 7lsE & okAEL
DA AE 7FEZ0I EAQl ARl SHlE o] 7t
551t Park, 2014).
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(Bhang, 2016). &, ZRUXAE= AFS B IS5 ofF
2EHH A= FYo] SHIE olgiet B T 4 Qe w2 R
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mEdAAL Fold Agald HAY Ade ] 9l =67
WS Wt Hol o2 Adeh AstErilee & Yang,
2016).
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Table 1. Contents of questions for the interview

Category Contents of the question
* SLP certification Levels
. e Work period of a SLP
Basic R
. . e Types of institutions where a SLP has
information

ked
of research wor. ¢
Articinants e Period of employment as a S-SLP
rtici
P P *  Specific duties of a SLP in a school setting

* Reason for becoming a S-SLP

* Considerations and preparations in advance
for speech and language Therapy in a school
environment

*  Expectations of a SLP in a school setting

* Level of collaboration and difficulties with

Experiences teachers

encountered ¢ The role of a SLP in inclusive education

as a S-SLP  * The extent of involvement of a S-SLP in
the classroom

e Challenges faced by S-SLPs

¢ Intervention experiences for  children

experiencing difficulty in peer relationships

due to communication disorders

e Beliefs or philosophy held by a S-SLP
¢ Reflection on the fundamental purpose of
school speech and language therapy

. * Efforts to explore the best treatment options
Phronesis

and S-SLPs in school setting

Ethical issues encountered by S-SLPs

e Empathy and boundaries of S-SLPs

e Efforts to address conflicts and resolve
collaboration issues with teachers

Table 2. Participants’ information

o BYEE Bush] L Adasd, AT Felde B
2 974 9 dolgAe HES A

2. g FOIxt

2 e st dojfgAtE RS Aol A= AE
AT FojAm Atk St Ee dRkStaoA <o
2] RS A At Stul 849 ST g o
22 tefi7]o] Ageittal wWegly] mZolt

2 oA AT HeRE EdsH] 98 WA dojAg
AR 2Rl ARUE] Ao FA 9 WS T|Aste] FA|st
FoH, AP HEAE o AoAEAe AT F5, AE,
TR 5 dojEAY] 712 AEE mfetsiqlth

2 o3 oxd HEH(purposeful sampling) HHoE the
A4 7180 wet A R F 5 Asialch AA, st
I AN A 19 o Aol Ee S-S FES Ao
qgAtelcy. xH AojXEAte] AL, MEE IR H§
Sl= Ao gL of#o| okl Ei(Park, 2010) s +F
Aol i 1¢ ol A AEsiHt:. &R, ZE FolAe
T 3 2ot opvEt ¥Y EE AMAEAE 59 g
71l AojAgAtE ERE R0l Qlojof gtk ol ofEt
o 7|18} St 3 AojEA] IF Aolg UotHr| Rt
olcy, AR, dA stu HF AojAEAE 4 Al THE WS
of wat 2P Zo|7p glemE AT HARAE A
o, A9S FoH 6. AT FoAe FAAE A

Table 29} Zom, /RIFHESE sl olgd &% 7|
St A At

Of

b opoh o

w2

w

A2 28 ¥ 2

2 A7E 20234 458 @7 FoIAE 2 2850 2H 4%
% ik Wl %A AolAsel A7el B3 BeAE

dassigon, A Ue Al 97 24, Qe AR el
ety =3 L A ol EgE AT Fol FANE el

Basic information of S-SLPs

Job experience related information for S-SLPs

Categor
8o . Clinical Affiliated office School working
Gender SLP license . . Type of school Work type .
experience of education period
Research Chungcheongnam-do  General school, .
participant A Female SLP level 1 7 years office of education Special school Itinerant work 1 year
Research Gyeongsangnam-do . .
. Female SLP level 1 11 years ) . Special school Resident work 6 years
participant B office of education
Rese.aFch Female SLP level 2 4 years Inch.eon metrop ol.1tan Special school  Itinerant work 2 years
participant C office of education
Rese_a?ch Male SLP level 2 4 years _Jeollabuk-do. General school  Itinerant work 3 years
participant D office of education
Research Gyeongsangnam-do . .
Female SLP level 2 8 years Special school Resident work 3 years

participant E

office of education
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ASHE 39 AAb YL oS 28 A0 X gty |
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g AA W8S Folstglt A T SATY AAE E2
o A WeE AERISkY fAste dAE AR JAE
Am 24 Aols 2 A7 539 T 3 AojAEA
Ao gt A 2do| HFSleH, ERYAIA T
A AojAEALY] S B ST,

18 A @4 A2 B4 3ol et Agsilth
FAreA g BALS 7 Giorgi, Colaizzi, Van Kamm9 &
A71HE AESITHLee, 2014). Al W EF A ool Ad
oA FEd YU FHGIA sle AL AARHAEL A=
TR Am B4 oA Zolg Hlth E A T &
7 AoAEAe BEZ olsfsta o TEoke o HFo
gomw A WA EE AP HAFT ¢ U=
Giorgi(1970)9] &4 WE A85FAtHKim et al., 1999).

Giorgi9 @AY E4™A= 42A0|H(Giorgi, 2004), A%
Aoz thaat Atk AA, WA QXS dAelH A+A
= ASHEE HARE &S RHESA glom, oud9E +

1 Lo
o G

L

B QIOHEALS] g #Y: Of2|AERY A T2 AA JiES SHo=

sagch B4, ORgsl TR @A A7 Hold 1l
TEHL o o] wEE EAS, SARE UNETlE B
Yo A, Sed golz WFIR £2% 18749 o
G9lE oleliEddAY mRUAA ] HlFe] B1a%
Solz WS Wl oAt AT izt 1]
XS] e WSS Aok WA, T2 EY ol
W, o] WALl E2E S FAL AepEFE 4u, olet
BaAE o] Gt A4S TR sle] TR

B AT ZegAsd AEe FH0E st 87 doliant
o WA AL AN Hstel AT WSS AH 2
3} o] 24 £ AR BAEG ol AT elxtel 4
Be A ok ATFVAoR AP B 722 el
of hiL ejABAe] AT B SRl

e

Table 3. Characteristics of school speech-language pathologists based on phronesis

Higher

. Subcategories
categories

Concepts

* Judging while considering the contextual specificity of the school
environment

Comprehensive judgment

* Analyzing the interests and needs of students with speech disorders to set
directions for education and therapy

Deliberation

* Selecting appropriate treatment methods for students with speech disorders
in dilemma situations

Choosing the best alternative

*  Studying various therapeutic methods for the voluntary and continuous
learning of a S-SLP

* Collaborating with teachers and teams for speech therapy

Efforts for the public good

Practice * Efforts of S-SLPs for team collaboration

Moral judgment and ethical practice *  Speech therapy based on moral judgment

* Reflecting on the identity of SLPs in the school environment

Individual reflection of school SLPs

* Reflecting on the purpose and necessity of school environment speech

Reflection therapy
Collective reflection in school *  Group reflection based on dedication and interest
organizations * Organizational changes due to collective reflection
* Considering others pain with compassion
Empathy for communication
Aesthetic *  Communication based on empathy

sensitivit . . .
¥ Emotional distancing for

speech-language therapy

* Emotional distancing to enhance therapeutic effectiveness

* Experience in treating diverse patient categories

Various clinical experiences of SLPs

* Experience in speech therapy in various environments

Experience
Adaptability based on the experience
of SLPs .

* Coping ability based on experience in unforeseen situations

Using everyday experiences of SLPs for coping strategies
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Figure 1. The process of deriving the role of
a school speech-language pathologist with phronesis
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