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Table 1. Background characteristics of participants oA 3o BAR} 29k 8o HeAe AESIA oA I4X
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Rural 2 (87) characteristics year
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Table 3. Items of the survey instrument

Category

Item

Basic information

Demographics
School info
School level
School location
Teacher role

Class type

Support for
slow learners

Awareness of slow learners
Identification in school
Operation of support programs

Types of support programs

Methods for identifying learning
characteristics

Class-level program size
Monitoring progress

Teaching / support materials used
Perceived effectiveness

Reasons for improvement
Reasons for no improvement

Difficulties in current programs

Gaps in support

Number of students needing support
Reasons for non-participation
Current support provided

Adequacy of current support

Most urgent needs

Expected outcomes

Post-graduation support

School difficulties in transition
Needed supports for transition
Perceived level of transition support

Career pathways of grade 12

Linkage across
academia, schools,
and local
government

Program operational effectiveness

Policy / program sharing with schools
Program-needs alignment

Gov-school communication

School feedback reflection
Implementation of academic interventions
Accessibility to academic information
Intervention-needs alignment

Academic information sharing

Effectiveness of academic interventions
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Table 4. Analysis of research effectiveness based on prior
studies” discussions and limitations

Discussions and limitations n (%)
Research gap 6 (1.9
Need for further research 50 (16.0)
Small sample 48 (15.4)
Lack of diversity 33 (10.6)
Recrutiment difficulty 10 ( 3.2
Short intervention duration 31 (9.9
No follow-up assessment 30 (9.6)
Inadequate screening / diagnostic tools 17 (5.4
Insuff1c1er.1t. reflection  of  BIF/slow learners 20 (6.4)
characteristics

Unclear BIF / slow learners criteria / terminology 3 (1.0)
Lack of integrated BIF / slow learners intervention 33 (10.6)
model

Low social awareness of BIF/slow learners 13 (4.2)
Insufficient policy support for BIF / slow learners 18 ( 6.0)
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3%8(13.0%) Tetstal A Yot 49(17.4%)2 & RECE A
151 tHTable 5).

Table 5. Teachers' awareness of slow learners: Frequency and
percentage of responses (A=23)

[tem Response  Frequency (%)
Yes 22 (95.7)
Are you aware of the concept of
slow learners? No 1(43
Total 23 (100)
Yes 19 (82.7)
Does your school provide support No 1(423)
to students through programs
related to slow learners? Not sure 3 (13.0
Total 23 (100)
Yes 16 (69.6)
Are students classified as slow No 3 (13.0)
learners identified and managed
separately at your school? Not sure 4(17.4)
Total 23 (100)
2) st SIFo| L2ISkEAt K| AE
S WA Qe A ke 245 9 AR A9
o 57 B e 0 T, A A HRel o

of{

F A=, A ALY AA a7 B Fk, AARA-gha
A, Y A9 gt 9A w9 B3t s Ad &
N EHE @A) oA AR A S5 oA SAH
A 27 Hat A, 34 HR T8 A%, s A9 AA
a9 Wd dde HEsSIGH 24 23 XA Fx9
Cronbach’s = .875, 84 #TE 835°0F Yeht & Fx
F =2 AFEE B

N

Sl

fo o A RO
5

1Tk

Table 6. Descriptive statistics for teachers’ perceptions of
support from local government and academia (A=23)

Variable M SO Min Max
School feedback reflection 278 80 1 4
Gov-school communication 257 1.037 1 4
Program operational effectiveness 278 951 1 5

Policy / program sharing with schools 2.70  .926 1 4
Program-needs alignment 261  .891 1 4
Accessibility to academic information 2.48  .898 1 4
Academic information sharing 274 915 1 5

Intervention-needs alignment 252 1.039 1 4

Effectiveness of academic
interventions

278 951 1 5
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Table 7. Summary of regression analyses for teachers’
perceptions of support systems

Predictor Outcome B 4 t R?
Gov-sch(.)ol. School fe?dback 506 541 2.944 292
communication reflection
Policy / program Program
=Y/ Prog operational  .585 .713 4.656" .508
sharing with schools A
effectiveness

Policy / program Program-needs "

sharing with schools alignment 724 722 4777521

Accessibility to ‘Academ‘ic 4 "

academic information information ~ .973 .841 7.127 .708
sharing
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Figure 2. Effect of government-school communication
on school feedback reflection

A2 oA Al Foke =AsEA A} A HEI} Sh
of gupt FE5| FREt LrleAo] diet s, ARA9
At AW BT Aol AR staoly gtFos 2
H o wrle Axoll f9st 9FS uHTHE=585,
{001, R%=.508). T3l shwa Z9E A 9 A1 HE
o] FEo| gt 4l sHAolA AdE FA Z2Iol
o] st @9 AA g7 A BTt ekt Lrle
Arol= oot FFS mIHTHE724, K001, R*=521).
Eol, A9 A 2oy FHo] st A% 979} 8t

r
rﬂ

of l["

Lo

CHERIEAAMTSS) ZEOA 2 SHA - KIXtH] -

Jo

u A SHE Mt

A EAo Rekeittyl wrs ARl g FA7F AA s A
A oA EIt it wle Aro] fogt dFS HH
(£=.906, p{.001, R*=.759).

AAA-SL 2F A% Aot st 9A9] 3 vk Ql4of mjxl=
FFS Bl 1 At & WSl Tlolle Rt A A b
ERdth(#=.541, p=.008). A% A/t 2255 sl 7o) o
HHETh QAleks o] —7ML WS Bolon, SR
Ao R%=29201%KFigure 2).

S 7 B At B Bl oisl E4619itt. sA9
A AR - A= tigh Fde] =t SHE AR, A
A ARk S BE7F shard] SR Qo QAlsks R
oA A Uehdti(#.841, p(001). Fo] =4 HH F
F Qo] Frkoh= FEgh A Aol ERIFeH, AR A
g R?=7080]%itKFigure 3).

45 7

Academic information sharing
=]
wn

05 15 25 35 45

Accessibility to academic information

Figure 3. Effect of accessibility to academic information
on academic information sharing
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Table 8. Regional ordinances supporting slow learners

Ordinance title

Local district

Effective date

Guro-gu 2021.12.30
Yangcheon-gu 2022.11.10
Seongbuk-gu 2022.12.30
Geumcheon-gu 2023.01.10
Dobong-gu 2023.01.10
Seoul
Eunpyeong-gu 2023.11.09
Gangseo-gu 2023.12.27
Yeongdeungpo-gu 2023.07.06
Jung-gu 2024.10.02
Dongjak-gu 2024.07.11
Osan-si 2022.05.13
Hanam-si 2023.03.07
Paju-si 2023.07.17
Gyeonggido Gapyeong-gun 2024.10.30
Gwangju-si 2024.12.16
Hwaseong-si 2025.08.06
Gangseo-gu 2023.07.03
Dong-gu 2023.08.10
Yeonje-gu 2024.09.25.
Busan Dongnae-gu 2024.11.08
Saha-gu 2024.09.24
Busanjin-gu 2024.07.01
Geumjeong-gu 2025.09.26
Dong-gu 2023.10.11
Namdong-gu 2023.03.09
Incheon Yeonsu-gu 2024.03.20
Bupyeong-gu 2024.04.01
Michuhol-gu 2025.03.10
Yuseong-gu 2023.12.15
Daejeon
Dong-gu 2023.09.27
Ulsan Dong-gu 2024.05.23
Chungcheongnamdo  Hongseong-gun 2022.10.31
Jeollanamdo Yeosu-si 2025.11.05
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Table 9. Support programs for students with borderline intellectual functioning (BIF) / slow learners
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Region

Support programs

Seoul

Life cycle support system (dedicated dyslexia / BIF Team)

Seoul learning assistance center-based dyslexia / BIF support

Kidari-saem reading fluency program

2025 Basic academic achievement support system reform

Local government-school collaborative support models (e.g., Guro District)

Busan

We-can-do weekend school (small-group academic support)
Salpi-gotbat program (individual support for dyslexia, dyscalculia, and BIF)
Visiting learning clinic (short-term intervention)

Daegu

Three-tier basic academic achievement improvement system

Incheon

Dedicated support institution for Dyslexia and BIF
Annual screening for dyslexia and BIF
Collaborative support system with 10 public-private-academic centers

Ulsan

Umteo project (continuous screening for suspected dyslexia / BIF)
Chaeum teacher system
Basic academic achievement lead schools

Gwangju

Deep-diagnostic service (announced:; implementation unconfirmed)
Teacher training for understanding and supporting BIF students

Sejong

Neuru-narae project (early identification — tailored support — awareness improvement)
Parent consultation services

Gangwon

Learning coaching specialists
Cooperation with the nonprofit organization neurinsori

Gyeonggi

BIF student instruction & learning support taskforce
BIF youth capacity-building project

Daejeon

Learning comprehensive clinic center-based support
Visiting literacy camps
Intensive summer literacy programs

Jeollanamdo

Province-wide BIF screening for all 1st-grade elementary students
Student growth integrated support system

Jeollabukdo

Duroo bookroom (literacy support for slow learners)
Three-stage diagnostic framework
Do-dream school & academic support centers

Chungcheongnamdo

On-chaeum and on-saengak systems
One-class-two-teachers model
Raon learning classroom

Chungcheongbukdo

Screening for BIF among grades 3~9
Talk concert (community awareness program)

Gyeongsangnamdo

In-depth diagnostic assessment & parent consultation
Strengthening responsible grade levels (grade 3~7)
Do-dream schools

Gyeongsangbukdo

Customized support for BIF and dyslexia
Three-tier basic academic safety net

Jeju

Tantan cognitive enhancement program
One-on-one individualized learning support
Teacher training and case management
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