2026. Vol. 35, No. 3. 027-037
-/SLHD ISSN 1226-587X / elSSN 2671-7158

Journal of Speech-Language & Hearing Disorders ¢10{%| &1

ORIGINAL ARTICLE
https://doi.org/10.15724/jslhd.2026.35.3.027
http://jslhd.org/

Perceptions of Reading Disabilities in School-Age Children
Among Elementary School Teachers in Jeju

Hyun Jeong Lee', Eun Hee Kang®

! Hagwuiil Elementary School, Teacher

2 Interdisciplinary Program in Speech-Language Pathology, Graduate School, Jeju National University, Professor

Purpose : This study investigates the perceptions and instructional practices of elementary — Correspondence : Eun Hee Kang, PhD
school teachers in Jeju regarding school-age reading disabilities to suggest effective E-mail : keh817@jejunu.ac.kr
educational directions and provide foundational data for teacher expertise.

Methods: A survey was conducted with 90 elementary school teachers in Jeju. The Received : May 30, 2026

41-item questionnaire covered perception, instructional roles, and required support. Data Revision revised : July 06, 2026

were analyzed using frequencies and percentages.
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Results: First, teachers estimated that reading disabilities were present in approximately

1~5% of students in their classrooms; there was a significant discrepancy between the ORCID

children actually receiving intervention and those perceived to be in need of it. Second, the Hyun Jeong Lee

overall awareness of reading disabilities was at a moderate level; however, knowledge https://orcid.org/0009-0003-8188-1654
regarding specific types, assessment tools, and instructional methods was relatively Eun Hee Kang

insufficient. Third, many teachers lacked experience in related training and identified https://orcid.org/0000-0001-9921-8103
“linguistic problems” and the “difficulty of providing intensive instruction to the target

student” as major challenges. Fourth, teachers indicated that a “collaborative team approach

with speech-language pathologists” and “connections with specialized institutions” were the

most urgent requirements.

Conclusions: Based on the results, the following suggestions are made for effective
support: First, expand teacher training for professional development and provide practical

instructional information. Second, establish a collaborative

system by deploying

speech-language pathologists within school settings. Third, minimize treatment gaps by
strengthening parent education and establishing early screening and intervention systems.
Finally, improve social awareness of reading disabilities to create an environment where

children can receive appropriate support.
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Table 1. General characteristics of elementary school teachers

Category n %
Mal 12 13.
Gender e 333
Female 78 86.67
20~29 years 4 4.44
30~39 years 27 30.00
Age
40~49 years 46 51.11
50 years < 13 14.44
< 5 years 5 5.56
6~10 years 8 8.89
Career of education 11~15 years 16 17.78
16~20 years 21 23.33
21 years < 40 44.44
Korean 4 4.44
Math 5 5.56
Social study 7 7.78
Science 4 4.44
Advanced major English 15 16.67
Music, art, P.E. 11 12.22
Ethics, practical course, 16 17.78
computer
Pedagogy 28 31.11
1st 14 15.55
2nd 13 14.44
3rd 19 21.12
Grad;
racer 4th 13 1444
5th 19 21.12
6th 12 13.33
Teaching experience 1S 52 57.78
(Reading disabilities) No 38 42.22
Table 2. Questionnaire questionnaire composition
Category n Number
l.Sackgrou‘md General characteristics 7 123 45
information 6, 7
Status Ratio, treat@ent qr not, 3 123
and required ratio
Reading disabilities,
Recognition teachin methods, 10 12345
8 8 ' 6.7.8 9 10
support
Training on  reading 1, 1-1, 2, 3,
Role instructional challenges, 13 4, 5, 5-1, 6,
parental counseling 7, 8,9, 10, 11
Training, educational 123 45
Support programs, parental 8 67 8

involvement, SLP
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Table 3. Status of school-aged children with reading disabilities

n %
1~5% 50 55.6
The percentage of children with 6~10% 4 4.4
reading disabilities 10% < 2 2.2
No 34 37.8
Yes 17 18.9
Status of reading intervention No 57 63.3
Unknown 16 17.8
Yes 39 43.3
Need for reading intervention No 42 46.7
Unknown 9 10.0
Total 90 100.0
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Table 4. Recognition of reading disabilities

n % M
Strongly disagree 0 00
) Disagree 10 11.1
Teac'hers awareness of Neutral 34 378 352
reading disabilities
Agree 35 389
Strongly agree 11 122
Strongly disagree 14 15.6
Teachers' awareness of Disagree 26 289
the types of reading Neutral 23 256 271
disabilities Agree 26 289
Strongly agree 1 1.1
Strongly disagree 15 16.7
Teachers awareness of Disagree 24 267
assessment tools‘and Neutral 23 256 276
content for reading
disabilities Agree 24267
Strongly agree 4 44

Strongly disagree 7 78

Teachers’ knowledge of  Digagree 27 300

strat§g1es fo.r managing Neutral 32 356 2.82

and instructing students

with reading disabilities Agree 23 256
Strongly agree 1 1.1

Strongly disagree 15 16.7
Teachers' awareness of

e p Disagree 27 30.0
r;iter?tssof t‘ilelilrC act}fild's Neutral 27300 261
reading disabilities Agree 20 222

Strongly agree 1 1.1
Strongly disagree 11 12.2
Teachers' awareness of Disagree 29 322
intervention agencies for  Neutral 16 17.8 2.89
reading disabilities Agree 27300
Strongly agree 7 78
Strongly disagree 12 13.3
Teachers' awareness of Disagree 15 167
T P R PP
with reading disabilities Agree 33 367
Strongly agree 11 122
Total 90 100.0
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Table 5. Recognition of reading disabilities
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n %
Inability to read aloud 40 44.4
Deficits in reading comprehension 69 76.7
Problems faced by students with reading disabilities Language development delay compared to peers ! %67
Slow reading fluency 47 52.2
Academic underachievement relative to peers 51 56.7
Confusion with grapheme-phoneme order 20 22.2
Difficulties in peer relationships 15 16.7
Problem behaviors 1 1.1
Impact of reading disabilities on students’ school life
Academic difficulties 71 78.9
Others 3 33
Dyslexia 88 97.8
Types of reading disabilities recognized by elementary =~ Non-specified reading disability 30 333
school teachers Mixed reading disability 34 37.8
Specific reading comprehension deficits 11 12.2
Total 90 100.0
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Table 6. Teachers’ participation in reading disability training
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n %
1~2 times 34 37.8
3 or more times 2 2.2
Teachers™ participation status in reading disability training
None 54 60.0
Total 90 100.0
Lack of personal time 23 42.6
Perceived lack of necessity 18 33.3
Reasons for non-participation in reading disability training
Insufficient training opportunities 13 24.1
Total 54 100.0
Table 7. Instructional challenges and response measures
n %
Linguistic issues 54 60.0
Social relationship issues 13 14.4
Instructional challenges in teaching students with reading disabilities
Emotional issues 22 24.4
Behavioral issues 1 1.1
Strongly disagree 0 0.0
Disagree 1 1.1
Necessity of teacher education on reading disabilities Neutral 6 6.7
Agree 38 42.2
Strongly agree 45 50.0
Reading related books 2 2.2
Consultation with specialists 21 23.3
Participation in training programs 18 20.0
Teachers’ response measures for students with reading disabilities
Consultation with parents 19 21.1
Referral to clinical intervention 29 32.2
General classroom instruction 1 1.1
Total 90 100.0
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Table 8. Parental counseling
n %
Yes 82 91.1
Status of recommending intervention to parents of
. . SR No 2 2.2
students with reading disabilities
Unknown 6 6.7
Negative parental attitude 2 100.0
Reasons for not recommending intervention to parents Lack of information on reading disabilities 0 0.0
Lack of capacity due to excessive workload 0 0.0
Adjustment and changes in daily life 36 40.0
Topics of consultation with parents of students with Advice for supporting the child at home 2 25.6
reading disabilities Changes in reading level 28 31.1
Others 3 3.3
Discontinue after a single consultation attempt 23 25.6
Teachers’ strategies for managing parental . .
. RN Continuous persuasion 15 16.7
non-acceptance of reading disabilities
Referral to other specialists (physicians or slps) 52 57.8
No difficulties 6 6.7
Lack of time and space for consultation 8 8.9
leﬁ.cultle.s n g:.)nsultmg with parents of students with Parental indifference or uncooperative attitude 73 81.1
reading disabilities
Excessive or unreasonable parental demands 2 2.2
Others 1 1.1
Total 90 100.0
Table 9. Instructing students with reading disabilities
n %
Stigmatization by peers 3 3.3
Practical time constraints 20 22.2
Constraints in instructing students with reading . .
disabilities in the classroom Difficulty focusing solely on the target student 65 72.2
Others 2 2.2
Total 90 100.0
Individualized instruction by trained teachers 11 12.2
Desired instructional approaches for students with Intervention by specialized agencies 47 52.2
reading disabilities (multiple responses) Collaboration with specialized agencies 69 76.7
Provision of personnel resources 25 27.8
Providing individualized instruction 34 37.8
Positive reinforcement of student behavior 22 24.4
) Strengthening classroom reading activities 3 3.3
Teachers™ roles for students with reading difficulties
Facilitating home-school collaboration 26 28.9
Continuous counseling 5 5.6
Total 90 100.0
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Table 10. Teachers' needs for supporting students with reading disabilities

n %
Development and distribution of instructional materials 17 18.9
Allocation of sufficient instructional time 14 15.6
T'eacl}e.r's needs for supporting students with reading Collaborative team approach with slp 40 4d 4
disabilities
Parent-teacher collaborative activities and consultation 14 15.6
Specialized knowledge of reading intervention 5 5.5
Parental education 59 65.6
Methods C,)f c§>l’12'tborat10n with parents of students with Exchange of feedback via student planners or apps 11 12.2
reading disabilities
Regular parental consultation 20 22.2
Strongly disagree 3 33
Disagree 9 10.0
Placement of speech-language pathologists in schools  Neutral 25 27.8
Agree 31 34.4
Strongly agree 22 24.4
Improving learning abilities through
. . 21 23.3
curriculum linkage
Benefits of collaboration with speech-language Expandine support opportunities in natural school
pathologists in school settings pancing supp PP Hes 50 55.6
environments
Reduction in travel time for reading intervention services 19 21.1
Individualized therapy (speech therapy, etc.) 66 73.3
Educational needs for students with reading disabilities Small-group special education 0 0.0
Integration of inclusive education and individualized therapy 24 26.7
in classrooms '
Information on language development 4 4.4
Information needs regarding students with reading Information on reading disabilities 16 17.8
disabilities Information on instructional methods for reading disabilities 68 75.6
No information required 2 2.2
Yes 63 70.0
Intention to participate in training programs for reading
e No 7 7.8
disabilities
Unknown 20 22.2
Total 90 100.0
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