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Purpose : This study explored the text comprehension abilities of Korean first graders in
the three different modalities: listening, oral reading, and silent reading. Methods: Twelve
normally developing children and 4 challenging children were presented with narrative
texts of 5-6 sentences, which were presented in three modalities; two were listened to,
two were read orally, and two were read silently. The children then answered 30
questions regarding the narrative texts. Results: Typically developing first graders seemed
to have a higher performances in the mode of oral reading compared to the modes of
listening and silent reading. Interestingly, the dyslexic child had the top performance in
listening and was very low in oral reading, while the child with poor conversational skills
exhibited the opposite trend. The hearing impaired child revealed similar a developmental
pattern with NR children while the SLI child showed the lowest performance on all three
modes. Conclusions: SLPs need to understand the various needs of children with language
difficulties and to accommodate each child's discourse tasks in a way to tap into their
weaknesses as well as their strengths.
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Table 1. Typically developing group’s information

TD Group Grade K-CNTONI-2 Percentile REVT-r Percentile

Child 1 1 92 30 71 50
Child 2 1 94 34 74 60
Child 3 1 128 97 97 100
Child 4 1 102 55 82 90
Child 5 1 98 45 74 60
Child 6 1 105 63 87 290
Child 7 1 112 79 90 90
Child 8 1 96 39 76 70
Child 9 1 108 70 79 »80
Child 10 1 95 37 76 70
Child 11 1 97 42 77 75
Child 12 1 107 68 89 290
M 102.83

B 2. 19E Ol=9 MR B2
Table 2. Challenged group’s information

CG Disability K-CTONI-2 Percentile REVT-r Percentile }s::zlll

Hearing

Child 1 red 99 4 70 40 low
Child 2 dyslexia 121 91 82 90  high
Child 3 SCD 84 13 68 30 low
Child 4  SLI 92 25 59 »10  high

REVT-r(Receptive and Expressive Vocabulary Test- receptive)
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Table 3. Text Type's informations

Text NO/Title Sel\rllct).en%fes g&rc(l)sf Sgll?éb(l)efs
1. Market Errands 6 34 99
2. Birthday Party 6 32 98
3. Watching a ovie With my Family 6 32 95
4. Library 6 31 96
5. Going to the hospital 6 33 98
6. A Day of Change 6 33 95
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2 AXSIGITL SPSS 23 ZRIAL A} BARE slgte Squares Square
S Al ®© ¥ ZF Qldlo o} anL
. ol tfst A3l= & 4, I 59 Zr}. Dulopse] @il Between 33.556 ) 16.778 7214 003
o] BFS 7 DOHE AR v ANSHATHE 6). Group
Wihingegs0 3 230
roup
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Table 4. Typically developing group’s score S 559y, dE 19T okso] 174, SCD IYFE o
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B 6. 1937 4uEs
Child 4 normal  Type-3 10 10 ? 2 Table 6. Challenging Group’s Score
Child 5 normal Type-2 8 9 10 27 '
Child 6 normal Type-3 10 10 10 30 NO. Difra;k;ifty Text Type L OR - SR Csl;if:
Child 7 normal  Type-1 6 9 8 23 Child 1 HI Type-1 5 9 6 20
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Child 9 normal Type-2 7 8 6 21 Child 3 D Type-2 0 3 4 12
Child 10 normal  Type-2 7 10 7 24 Child 4 SiI Type-1 ) 3 1 6
Child 11 normal Type-3 7 9 10 26 My 425 600 350

Child 12 normal  Type-3 4 10 9 23
M 7.08 942 792 2417
SD 1.93  0.67 1.68
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Figure 2. Comparison of Dyslexic child and NR
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obge] A4 Fol ol
299 oful, Qb slAto] FhHof STy

24 PolwlAsk A5 W] st F40l8.

oAk 4ol Fol 38 ol4old o2 = wostw sola.
AAE AT ool 7ol

ke Ao} Hoz gola.

olop] 2& il 29 8t d¥ld A&

olo}7] ofs] A& o= wre

1. #7F €o] ta?

2. A== ofwh, Auiet of Ao 7HA] ZR?

3. QA Aol sHA ofoprl F9loldnta?

4. =0 Z o FOZ 7HAL ta?
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