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Table 1. Participants’ characters

DY (n=12) NC (2=12)
Grove M (D) M (D) g
Age (m) 93.33 (3.23) 95.67 ( 2.57) 063
REVT-r* 86.42 (11.04) 87.84 (6.97) 711
K-CTONI-2° 97.83 (7.06) 100.67 ( 6.81) 328
Decoding 32.33 (15.69) 63.67 ( 6.34) .000™
LC 10.25 ( 2.34) 11.83 ( 1.99) .088
Note.  DY=dyslexia; ~ NC=normal  children;  LC=listening

comprehension.

2 REVT-r=Receptive-Expressive Vocabulary Test-receptive (Kim

et al., 2009).

bK- CTONI 2=Korea version of Comprehensive Test of Nonverbal
Intelligence-second edition (Park, 2014).

“p<.001
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Table 2. The result of #test of morphological awareness test
by groups

DY (=12) NC (2=12)
M (SD) M (8D) 7
Combining of
7.17 8.83 _ "
compound (1.467) (.937) 3.317 .003
words task
Separation of
3.83 6.92 ~
compound (1.403) (1.676) 4.885 .000
words task
Combining of
- 3.67 6.08
derivative (1.614) (1.240) -4.112 .000
words task
Separation Of
o 5.75 8.42 "
derivative (2.261) (1.443) -3.443 .002
words task
20.47 30.17 B
Total (4.562) (3.512) 5.867 .000

Note. DY=dyslexia; NC=normal children.
“p<.01, " pC.001
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Table 3. Descriptive statistics about comparison of error of
morphological awareness task types by groups

DY (»=12)  NC (#~12)
p
M (SD) M (SD)
- 2.33 75 .
Addition (1.969) ( 860 2.549 .018
. .08 .08
Ellipsis (.289) (.289) .000 1.000
1.75 1.50
Replacement (965) (1382) 514 613
Irrelevant 5.75 1.92 .
answer (2.598) (1.505) 4423 000
Double use 3.50 1.42 .
error (2.153) (2.109) 239 026
4.83 1.50
No response (5.750) (1.382) 1.953 .064
1.33 2.50 _
Others (1.497) (1314) 2.028 .055
"p<.05, T pC001
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Appendix 1. Examples of morphological awareness task
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Appendix 2. Error types of morphological awareness task
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